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Meta-Assessment Tool
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Peer Appraisal Rubric for Academic Programs

The questions in this rubric are posed to provide on apportunity te think obout a program’s growth
in the process of coflecting oisessment réswlts ond using those resulls to créate o new pian.

For each of the following areos, plaase mark which descriptor best applies to the program’s documented assessment plan and resufts onalysls in
each described component of the institutions! Effectiveness process when roted on a scale of Absent (assessment is occurring af o beginning level] to

Exernplory (ossessment is occurring of on odvenced fevel).

1- Absent

2 - Developing

| 3 - Acceptable

4 - Exemplary

I

Student learning outcomes are statements describing the specific knowledge, skilis, and abilities that all students completing an educational program
should achieve. Strang student leaming cutcomes are clearty stated and widely communicated with pragram faculty and students.

Specificity of
Outcome

Mo student learning
outcomes have been
provided.

Student learning outcomes
include vague, difficult to
measure behaviors and describe
only general content, skills, or
abilities students should achieve.,

Most student laarning
outcomes include precise,
measurable behaviors and

articulate the specific co
skills, and abilitles studenis
should achieve,

’Iﬁ:en: learning

Include specific, precise,
measurable behaviors and
articulate the specific content,

skills, and ahilities students
N nia e

L 1A

Sound assessment methodetogy involves designing direct assessment methods that systematically measure the extent to which student learning
cutcomes are being achieved.

9
Audent Learning

Cutcome-Method
of Assessment
Alignment 1

Yol

M method of
assessment is provided
for one or more student
learning outcomes.

Each outcome i measured by at
least one method of assessment.

|€ach outcome is measured by at

fils, or abilities
articulated in the student
learning outcome.

1 &

_____.--'-'-'_'_'——__,_.__
Each autcome is measured by

method of assessment clearly

aligns with the content, skills,

or abilities articulated in the
student learning cutcome. _
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Data Collection

Mo informaton
describing the collection
of assessment data s
provided; only the name
of the assessment
method s documented.

Infermation & provided on some
aspects of assessment data
collection {where assessments are
embedded/housed, who s
responsible for assessment
adminkstration and data
collection); however, there i not
enough information to evaluate
the soundness of the data
caliection process.

Information is provided on how
assessment data were collected
{e.g., course embedded) and
who provided data (e.g., all
seniors); however,
methodological flaws are
prasent,

how assessment data were g N
collected, who provided data,
AND the process appeass to
be methodologically spund.

Assessment results are

program faculty.

reported, compared to past resufts, meaningfully interpreted in relation to the student learning cutcomes, and discussed with

Reporting Results

Results are not reported
for each assessment and
student learning
outcome

Results are reported; however,
is uncigar how they relate to t
student learning outtomes.

/’_

Resuts are reported and are
clearly ahgned with the student
learning outcomaes

=

Owetailed results are reported
(often broken down beyond
what is stated in the standard

of success for deeper anahysis)
~and clearly aligned with the
student léarning outcomes.




Peer Review Workshop

® Read partner’s assessment
documentation

® Rate on Peer Appraisal Rubric

® Exchange completed rubrics with

partner

e Compare peer-provided ratings to
self-provided ratings on rubric

¢ Discuss ratings and open-ended
feedback with partner

1- Absent

2 - Developing

3 - Acceptable I

4 - Exemplary

and widely communicated with unit staff and other constituents.

A goal is 2 statement describing an obsermble and measuradle outcome that assesses a particular process, senvice, or experience. Strong goalks are clearly stated

Spedficity of Goal

provided.

No goals have Deen

Goals inchude vague, Sifficult to
mieasure actions and descrioe only
genersl objectives of the unit's
procasses, SErvices, or experisnoss.

Mast gosls include precise,
messurzble actions and articulate
the specific abjactives of tha unit's
DrOCESSES, SErvices, or
experienoes.

All poals inciude specific,
precise, measurable actions and
srticulste the spedific oojectives
Of thie LNt's procasses, Services,
ar experiences.

gY invohes

methods that systematically measurs the extent to which goals are being achiewed.

Eoal-kethod of

Aszessment Alignment

goals.

Mo method of assessment
is provided fior one or more

Each goad is maazured by at jeast
one method of assessment.

Each goal is measured by at least
ane method of assessment, and
the method of RssassmEnt clearly
aligns with the proces:
or experiances idantified in the
po=

5, SEMVICES,

Each goal is measuned by at
least one, and in some cases
miore than cnie, method of
asse=ssment, and the method of
assessment chearky aligns with
the proceszes, services, or
experiences identified in the
Eoal.

Data Callzction

documientsd.

Mo information deseribing
the collection of
asseszment data is

orovided; anly the name of

the asseszment method is

nformation is provided on some
aspects of assessment data
coliection {when assessments ocour,
who iz responsibie for assazzmant
agministration and dsts collction |
however, thers is not enough
information to evaluate the
soundress of the data collection
BroceEss

Information is provides on how
ssmessment cada wers colledied
ie.g.. at what time or occasion)
snd who provided dats (=g
event attendess]; howewer,
mthodoiogical flaws re prasent

nfarmation is proviced on how
mszeszmient dats were collscted,
whi proviced dats, AND the
process apoears o be
methodologically sound.

d to past results, mesninghslly interpreted in relation to the goals, and dis

cussed with unit staft.

results are reported, compare

Reporting Resuks

goa

Results are not reported
for each assessment and

Results 8re reported; however, itis
unchear how they relate to the goals

Resufts are reported and are
clearty aligned with the goals.

Dt results are reportzd
|often oroken down beyand
whiat s stated in the standard of
swcoess for geeper analysis) and
chearty aligned with the goals.

Historical Comparison of
Results

Ho historicsl resuks
comparison is made

Information iz provided indicating in
which previous cydes resulits for the
mssEssmEnts have also been
collect=d.

Information is provided indicating
n which previous cycies resufts for
the BszassmERts have 8lso bean
collected, and data from past
cyoiesis incluged for comparisan

rifarmation is proviced
inglicating in which previous
oyches results for the
mszessments have also been
collectad, Sata from past cyces
5 incluged for comparison, AND
By trends retated o previous
findings sre sesoribed

Interpreting Results

s proviced.

Mo interpretation of resuks

nterpratation of results is provides:
however, it is unclear how the
miterpretation relates to the goats

nterpretation of results is
provided and observations sbout
tha accomplishment of spedfic
|goals can be made.

Interpretation of results is
provided, coservations about
the accomplishment of specific

goals can be made, AND the
nterpretation considers factors
|-, unit respunces,
administrative changes) that
ity have affected the results.




Academic Programs Overall Response Percentages

Q1 (Specificity of Outcome)
Q2 (Comprehensive Outcomes) 19
Q3 (Communicating Outcomes)4¢
Q4 (Curriculum Map)* AP
Q5 (Outcome/Goal-Method of Assessment...
Q6 (Data Collection)
Q8 (Reporting Results)1¢
Q9 (Historical Comparison of Results) 3
Q10 (Interpreting Results)19
Q11 (Disseminating and Di|5cussing Results) 3
Q12 (Purposeful Reflection and Plan for...

M Absent (1)

M Developing (2)
m Acceptable (3)
W Exemplary (4)

Support Units Overall Response Percentages

Q1 (Specificity of Outcome)
Q2 (Comprehensive Outcomes)
Q3 (Communicating Outcomes) 29
Q5 (Outcome/Goal-Method of Assessment...
Q6 (Data Collection)
Q7 (Direct and Indirect Methods of 3¢
Q8 (Reporting Results)
Q9 (Historical Comparison of Results) 2
Q10 (Interpreting Results)
Q11 (Disseminating and Discussing Results) 2
Q12 (Purposeful Reflection and Plan for...5

W Absent (1)
B Developing (2)
W Acceptable (3)

W Exemplary (4)




1 = Absent; 2 = Developing; 3 = Acceptable; 4 = Exemplary

Academic Programs and Support Units - Overall

| AcademicYear |  TotalResponses | Mean |

Academic Programs Support Units

Total Responses Mean Total Responses Mean

18-19AY
17-18AY
16-17AY




Self-Appraisal Means by

Individual Question

Total Academic Program and Support Unit

Mean

Question
18-19AY 17-1BAY 16-17AY

1. Specificity of Outcomes/Goals

2. Comprehensive Qutcomes/Goals

3. Communicating Outcomes/Goals

4. Curriculum Map (Academic Programs only)*

5. SLO/Goal -Method of Assessment Alignment ) 3.35 3.55_,
6. Data Collection 3.31 3.36 3.36
1. Direct and Indirect Methods of Assessment (Support Units only)* - - -
8. Reporting Results 3.26 3.19 3.30
9. Historical Comparison of Results** 3.27 3.18 *-
10. Interpreting Results 3.24 3.31 3.25
11. Disseminating and Discussing Results 3.14 3.14 3.10
12. Purposeful Reflection and Plan for Modifications 3.12 3.10 3.05

(1) Absent, (2) Developing, (3) Acceptable and (4) Exemplary




Question No. Question No. in SELF APPRAISAL PEER REVIEW
in Peer . QUESTIONS MEANS MEANS
. Self-Appraisal
review (all responses) (all response)
Specificity of
Qal o Outcome/Goal 3.3
Q2 Qs SLO/GoaI-Mefchod of 333
Assessment Alignment
Q3 Q6 Data Collection 3.31
Q4 Q8 Reporting Results 3.26
Qs Q9 Historical Comparison 397
of Results
Q6 Q10 Interpreting Results 3.24
Purposeful Reflection
Q7 Q12 and Plan for 3.12

Modifications

Overall Mean for all Question Items Combined 3.27




35 Maiched
Pairs

Four areas of significant
difference were found

» The overall mean
response for all
guestion items

» Specificity of
OQutcome/Godal

» SLO/Goal-Method
of Assessment
Alignment

» Purposeful
Reflection and Plan
for Modifications
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